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Abstract: This study aims to explore the integration of faith and knowledge through local wisdom-based character education 

in elementary schools. In the era of globalization and digital transformation, the moral and spiritual foundations of students 

are increasingly challenged by individualistic and materialistic values. Local wisdom, as an indigenous source of ethical and 

moral guidance, provides contextual approaches to strengthening faith and knowledge integration within educational 

practices. The research employed a qualitative descriptive method, involving teachers, students, and community leaders as 

informants. Data were collected through interviews, observations, and documentation. The results show that local wisdom 

practices, such as community cooperation (gotong royong), environmental care, and religious rituals, significantly contribute 

to developing students’ spiritual and intellectual balance. The integration of faith and knowledge is realized through contextual 

learning models that link religious values with scientific understanding and local culture. This approach promotes not only 

cognitive development but also moral, emotional, and social maturity among students. The study concludes that local wisdom 

can effectively serve as a pedagogical bridge that harmonizes religious faith and scientific knowledge in character education. 

 

Keywords: Local Wisdom, Faith and Knowledge Integration, Character Education, Elementary School, Indigenous 

Pedagogy. 

 

 

 

Introduction 

 

Education plays a pivotal role in shaping 

individuals’ intellectual, moral, and spiritual 

dimensions. In Indonesia, character education has 

become an essential component of the national 

education system, as stipulated in the National 

Education System Act No. 20 of 2003. The purpose 

of education is not only to develop intellectual 

competence but also to cultivate students’ faith, 

piety, and noble character. However, in the current 

era of globalization and rapid technological 

advancement, there is a growing concern about the 

moral degradation among younger generations. 

The dominance of materialistic, hedonistic, and 

individualistic lifestyles has led to a weakening of 

moral values and spiritual awareness in schools. 

Education in Indonesia is not only aimed at 

academic achievement, but also at shaping students' 

character based on moral, spiritual, and social 

values (Kemendikbud, 2017). Within this 

framework, character education becomes an 

important pillar in preparing the nation's next 

generation, who are not only intellectually superior 

but also possess good morals and social awareness 

of their surroundings (Lickona, 2012). However, the 

reality of modern education shows a tendency to 

separate knowledge from faith-based values. 

Schools often focus more on cognitive outcomes, 

while spiritual and moral dimensions are frequently 

sidelined in learning activities (Zubaedi, 2015). 
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In response to these challenges, integrating faith 

and knowledge in education has become 

increasingly urgent. The dichotomy between 

science and religion has long been a concern in 

educational discourse. In many cases, knowledge is 

taught as an objective and value-free domain, while 

faith is confined to religious subjects. This 

separation potentially causes moral disorientation 

and weakens the holistic development of students. 

Therefore, efforts to reintegrate these two 

dimensions—faith and knowledge—are necessary 

to achieve integral education, which aligns 

intellectual achievement with spiritual and moral 

responsibility. 

One method believed to reconnect these two 

dimensions is through the application of local 

wisdom in the learning process. Local wisdom 

reflects various noble values and societal traditions, 

such as mutual cooperation, politeness, 

deliberation, and concern for the surrounding 

environment (Sartini, 2004). These values are in 

harmony with religious teachings and the principles 

of Pancasila, which form the foundation of national 

life (Tilaar, 2002). By integrating local values into 

education, educators can impart knowledge that is 

not only rational but also carries ethical and 

spiritual significance (Rahmawati & Mardapi, 2017).  

The concept of integrating faith and knowledge 

has essentially long been a focus in the field of 

education, yet its implementation still faces various 

challenges at the primary school level. Faith serves 

as a foundation in shaping students' perspectives 

and behaviour, while knowledge provides a means 

to understand and manage daily life. If these two 

aspects are connected through local wisdom, 

learning will become more contextual and closer to 

the realities experienced by the students (Nasir, 

2019). For example, in learning activities about 

environmental preservation, teachers can instil 

religious values through gratitude for God's 

creation, while simultaneously fostering a love for 

local culture through activities such as planting 

trees together at school (Suyatno et al., 2019). 

The concept of integrating faith and knowledge 

emphasises the importance of balancing logical 

thinking skills with spiritual awareness. Faith serves 

as a guide in applying knowledge, while knowledge 

acts as a means to deepen understanding of God's 

greatness (Nasir, 2019). By connecting these two 

aspects, learning in schools can present scientific 

knowledge that holds moral and religious value 

(Suyatno et al., 2019). 

Local wisdom (kearifan lokal) serves as a 

strategic and contextual medium to integrate faith 

and knowledge in character education. Local 

wisdom embodies the values, norms, and collective 

experiences of communities that have been passed 

down through generations. In Indonesia, local 

wisdom manifests in diverse forms, such as 

traditional ceremonies, folklore, proverbs, and 

communal practices. These elements reflect not only 

cultural identity but also moral teachings consistent 

with religious values and scientific rationality. For 

example, the principle of gotong royong teaches 

social cooperation and empathy; tata krama 

cultivates respect and discipline; and pelestarian 

lingkungan emphasizes environmental stewardship 

grounded in ethical and spiritual awareness. 

Local wisdom reflects the community's inherited 

knowledge passed down through generations, 

encompassing values such as mutual cooperation, 

honesty, responsibility, and environmental care 

(Sartini, 2004). These values align with religious 

teachings and the principles of Pancasila (Tilaar, 

2002). Through learning based on local culture, for 

example through folklore, social activities, or 

mutual aid traditions, teachers can integrate the 

values of faith, knowledge, and character in a 

cohesive manner (Rahmawati & Mardapi, 2017). 

Character education based on local wisdom also 

plays an important role in fostering students' 

cultural awareness amidst the rapid flow of 

globalization (Rohman, 2018). When students 

realise that values such as honesty, togetherness, 

and hard work are part of both faith teachings and 

knowledge, they will be able to internalise the 

relationship between science and spiritual values. 

Thus, the learning process becomes not merely a 

medium for knowledge transfer, but also a platform 

for the formation of meaning and life values 

(Samani & Hariyanto, 2012). 

Character education plays an important role in 

shaping moral, spiritual, and social values that 

guide students' behaviour. Samani and Hariyanto 

(2012) explained that character education not only 

focuses on the understanding of morality but also 
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fosters the habit of acting in accordance with these 

values. Lickona (2012) added that successful 

character education must encompass three main 

aspects: moral knowledge, moral feelings, and 

moral action. At the primary school level, character 

education has a strategic role as it represents the 

early stage in the formation of a child's personality 

and attitude (Zubaedi, 2015). 

In elementary education, these forms of local 

wisdom can be transformed into learning 

experiences that connect religious teachings with 

scientific knowledge. Teachers play a crucial role in 

designing contextual learning models that embed 

local cultural values into the curriculum. Through 

this approach, students can understand abstract 

moral concepts through real-life practices, thus 

internalizing faith-based and rationally grounded 

values simultaneously. Moreover, community 

participation strengthens this educational model, as 

families and local leaders contribute to the moral 

ecosystem surrounding the school. 

Based on this, this article aims to examine the role 

of local wisdom as a medium for integrating faith 

and knowledge in the implementation of character 

education in primary schools. It is hoped that the 

results of this study can contribute to the 

development of more comprehensive learning, that 

is, learning that not only produces academically 

intelligent students, but also those who are faithful, 

ethical, and aware of their cultural roots. 

The present study aims to analyze how local 

wisdom functions as a medium for integrating faith 

and knowledge within character education at the 

elementary school level. Specifically, it explores the 

strategies, practices, and pedagogical models that 

facilitate this integration and examines their impact 

on students’ character formation. By understanding 

this integration, the study contributes to the 

development of culturally responsive education 

that nurtures students’ moral integrity, intellectual 

curiosity, and spiritual awareness in harmony. 

 

 

Materials and Methods 

 

This study employs a qualitative descriptive 

approach with a conceptual review method. This 

approach focuses on the examination of theory, 

previous research findings, and relevant policy 

documents to gain an in-depth understanding of the 

role of local wisdom in integrating faith and 

knowledge (Creswell, 2014). The analysis was 

conducted through content analysis to identify the 

relationships between local cultural concepts, 

religious values, and character education 

(Krippendorff, 2013). The results of this analysis 

were then synthesised into a conceptual 

understanding that explains how local cultural 

values can be used as an effective means to shape 

the character of primary school students with faith 

and knowledge. 

This research employed a qualitative descriptive 

approach with a focus on exploring the lived 

experiences of teachers and students in integrating 

faith and knowledge through local wisdom-based 

education. The study was conducted at three 

elementary schools in East Java, Indonesia, which 

actively implement local wisdom in their learning 

programs. Data sources consisted of teachers, 

students, and community leaders selected through 

purposive sampling. Data collection techniques 

included semi-structured interviews, participatory 

observation, and document analysis (lesson plans, 

school programs, and cultural activities). Data 

analysis was performed using Miles and 

Huberman’s interactive model, which includes data 

reduction, data display, and conclusion drawing. 

Trustworthiness of data was ensured through 

triangulation of sources and methods. 

Interview results teacher “Teachers described 

that integrating faith and knowledge through local 

wisdom-based education is not only a pedagogical 

strategy but also a moral responsibility. They 

emphasized that learning should reflect both 

spiritual and cultural values that are relevant to 

students’ daily lives. For example, in science 

lessons, teachers often relate natural phenomena to 

gratitude toward God’s creation, while in social 

studies, they highlight traditional community 

cooperation such as gotong royong as an 

application of civic virtue. Teachers also develop 

lesson plans that incorporate local stories, songs, 

and rituals to strengthen students’ moral and 

cultural awareness. However, they admitted facing 

challenges such as limited teaching resources, the 

need for contextual materials, and differing levels of 
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parental support. Despite this, most teachers 

expressed pride that their schools have maintained 

a balance between modern education and local 

values, seeing this as a distinctive character of East 

Javanese education”. 

Interview results students “Students expressed 

that learning based on local wisdom feels more 

engaging and meaningful because it connects 

classroom lessons with their real-life experiences. 

They shared that they enjoy activities such as 

storytelling about local heroes, visiting cultural 

sites, and participating in traditional games that 

teach cooperation and respect. Many students also 

mentioned that teachers remind them to apply 

values of honesty, gratitude, and responsibility both 

at school and at home. Some students admitted that 

at first, they found subjects like religious studies or 

civic education boring, but when lessons were 

linked with their culture—such as selametan, 

wayang stories, or tembang dolanan—they felt 

proud of their heritage and more motivated to learn. 

Overall, students saw this learning model as 

helping them to be both smart and kind (pintar dan 

berkarakter)”. 

Interview results parents “Parents appreciated 

the school’s efforts to preserve local wisdom while 

instilling faith and knowledge in children. They 

observed that their children became more 

respectful, disciplined, and spiritually aware after 

joining the local wisdom-based learning program. 

Parents especially valued school activities such as 

joint prayers, community service (kerja bakti), and 

cultural celebrations, which they saw as reinforcing 

family and community bonds. However, some 

parents also voiced concerns about the growing 

influence of technology and popular culture, which 

they felt could weaken traditional values. They 

suggested that schools and families need to work 

together more closely to maintain children’s 

connection to faith and culture. In general, parents 

considered local wisdom education as an essential 

foundation for shaping children’s moral identity in 

an increasingly globalized world”. 

 

 

 

 

 

Results and Discussion 

 

Teachers’ Perspectives: Integrating Spiritual and 

Cultural Values in Classroom Practice 

From the teachers’ narratives, three dominant 

themes emerged: (1) teaching as a moral and 

cultural act, (2) contextualization of learning 

materials, and (3) challenges in implementation. 

Teachers emphasized that their teaching is 

guided by both pedagogical goals and spiritual-

moral values. They perceived the classroom as a 

place to cultivate akhlak mulia (noble character), not 

merely academic competence. One teacher stated, 

“When I teach science, I remind students that 

understanding nature is also about appreciating 

God’s creation.” 

This finding reflects the principle of tauhidic 

integration—the unity of faith and knowledge. 

Moreover, teachers contextualized their lessons by 

embedding local wisdom such as gotong royong, 

unggah-ungguh, and tepo seliro into daily learning. 

Lesson plans often included local folktales, regional 

songs, and environmental stewardship activities. 

However, teachers also reported limitations in 

teaching materials and varying parental 

involvement. Some schools lacked formal 

guidelines for integrating faith and local culture, 

relying mainly on teacher creativity. Nevertheless, 

they viewed this integration as vital for shaping 

students’ moral awareness and maintaining local 

identity amid globalization. 

 

Students’ Experiences: Learning Faith through 

Culture and Everyday Life 

Students’ responses revealed enthusiasm and 

emotional engagement in learning through local 

wisdom. The main themes were (1) learning as 

cultural experience, (2) character formation, and (3) 

renewed motivation. 

Students enjoyed lessons linked to local 

traditions and stories. They reported that school 

activities such as storytelling, visiting temples or 

mosques, and traditional games taught them 

teamwork, honesty, and respect. One student 

explained, “When we play traditional games, the 

teacher says it’s not just for fun—it’s about learning 

fairness and cooperation.” 
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Many students expressed pride in their cultural 

identity and recognized that faith-based values—

such as gratitude and humility—can be learned 

through daily activities. Initially, they perceived 

subjects like religious education as monotonous, but 

after being linked to local practices such as 

selametan, wayang, and tembang dolanan, they 

found learning more meaningful. 

This reflects the pedagogical integration of 

religio-cultural learning, where local wisdom 

becomes a bridge to understanding universal moral 

principles. 

 

Parents’ Insights: Collaboration Between School, 

Family, and Culture 

Parents’ interviews emphasized three 

interconnected aspects: (1) moral transformation of 

children, (2) cultural continuity, and (3) partnership 

with the school. 

Parents reported noticeable changes in their 

children’s attitudes, such as being more polite, 

prayerful, and socially responsible. They valued 

school activities that blended faith and culture, such 

as joint prayers, kerja bakti, and cultural 

ceremonies. One parent remarked, “My child now 

greets elders respectfully and helps at home after 

learning about local customs in school.” 

Parents also voiced concern about modern 

challenges like digital distraction and cultural 

erosion. They suggested closer cooperation between 

parents and teachers to sustain the integration of 

faith and knowledge. This aligns with the idea of 

educational synergy, where moral education 

becomes a shared responsibility between school, 

family, and society. 

Overall, parents perceived local wisdom 

education as essential in nurturing children’s 

character and strengthening their sense of 

belonging within the community. 

 

Analytical Synthesis 

Research findings indicate that local wisdom plays 

an important role as a means of integrating faith and 

knowledge in character education at primary 

schools. Through culture-based learning and real-

life context, religious values and scientific 

knowledge can be conveyed harmoniously, 

allowing students to gain not only academic 

understanding but also to develop strong morality 

and spirituality. 

1. Local Wisdom as the Foundation of Educational 

Values Local wisdom contains various noble 

values that are relevant for character building, 

such as honesty, responsibility, mutual 

cooperation, and environmental awareness 

(Sartini, 2004). These values can serve as 

guidelines for designing meaningful and 

contextual learning activities. For example, the 

"Clean Friday" activity carried out in several 

primary schools in Java not only instils the habit 

of maintaining cleanliness but also fosters 

gratitude to God and strengthens the sense of 

togetherness among students. Culture-based 

activities like this can serve as an effective 

medium to strengthen the relationship between 

knowledge and faith values (Tilaar, 2002). 

2. Integration of Faith and Science in the Context of 

Local Culture The integration of faith and science 

does not mean forcibly combining two different 

things, but rather connecting them so that they 

support each other (Nasir, 2019). Through an 

approach that emphasises local values, students 

can learn to understand scientific concepts in a 

morally and spiritually meaningful way. For 

instance, in teaching about the water cycle, 

teachers can relate the scientific explanation to 

religious messages about the importance of 

preserving nature as an expression of gratitude 

for God's creation. According to Suyatno et al. 

(2019), such an approach not only enhances 

academic understanding but also fosters social 

empathy, environmental awareness, and 

students' moral responsibility. 

By incorporating local cultural contexts, the 

learning process becomes more relevant to 

students' daily lives. This aligns with the views 

of Rahmawati and Mardapi (2017), who stated 

that learning based on local values can 

strengthen the emotional connection between 

students, their social environment, and the 

spiritual values they uphold. 

3. The Role of Teachers in Instilling Values through 

Local Wisdom Teachers play a key role in 

connecting the values of faith and knowledge 

through a creative learning process that aligns 

with the students' socio-cultural environment. 
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Teachers are not only educators but also role 

models and facilitators in instilling character 

values (Samani & Hariyanto, 2012). Through 

activities such as telling folk tales, traditional 

games, or communal work at school, teachers 

can create an enjoyable learning atmosphere 

while incorporating moral and spiritual elements 

(Zubaedi, 2015). 

As an illustration, when teachers use folklore stories 

such as Timun Mas or Malin Kundang, students 

not only learn to understand the narrative 

elements, but also to exemplify values such as 

honesty, responsibility, and filial piety. In this 

way, language learning not only develops 

cognitive skills, but also instils values of faith and 

strong character. 

4. The Impact of Integrating Local Wisdom in 

Character Education 

Based on the synthesis of various literature, the 

application of local wisdom in primary school 

learning provides several positive impacts on the 

character development of students. Firstly, 

students become more appreciative of local 

culture and recognise their own national identity 

(Rohman, 2018). Secondly, spiritual awareness 

develops through the understanding that every 

learning activity is part of worship. Thirdly, 

social empathy and a sense of responsibility 

increase through activities based on values of 

togetherness. 

Thus, the application of local wisdom in 

education is not merely a supplement to the 

curriculum, but also the main foundation for 

creating harmony between faith, knowledge, and 

character. A learning model rooted in the 

cultural values of the nation becomes an 

important strategy for preparing a young 

generation that is globally competitive without 

losing its national identity. 

The triangulated data from teachers, students, 

and parents reveal that local wisdom serves as an 

effective medium to integrate faith and knowledge 

in elementary education. Teachers act as moral 

facilitators, students as active cultural learners, and 

parents as partners in sustaining values. The 

interaction among these roles constructs a holistic 

educational ecosystem rooted in both spirituality 

and cultural identity. 

This supports Miles and Huberman’s (1994) 

concept of “interactive model analysis,” showing 

that meaning-making occurs continuously through 

reflection and collaboration. In this study, local 

wisdom not only preserves cultural heritage but 

also becomes a pedagogical tool for moral and faith-

based education 

 

 

Conclusions 

 

This study concludes that local wisdom serves as an 

effective and integrative medium for uniting faith 

and knowledge in character education at 

elementary schools. The findings demonstrate that 

faith-based values can be internalized naturally 

through the cultural context of students’ daily lives. 

Teachers play a transformative role by integrating 

religious and moral principles into contextual 

learning; students experience faith through 

meaningful cultural practices; and parents act as co-

educators who reinforce values within the family 

setting. 

The synergy among these three educational 

agents—school, student, and family—creates a 

holistic model of education that balances 

intellectual, moral, and spiritual dimensions. Local 

wisdom, therefore, not only preserves cultural 

identity but also strengthens moral resilience 

against the negative impacts of modernization and 

globalization. 

This study implies that educational institutions 

should design faith-based character education 

rooted in local culture, supported by curriculum 

development, teacher training, and school-

community partnerships. Integrating local wisdom 

into learning will ensure that education remains 

humanizing, contextual, and spiritually grounded. 
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