
 

 

Proceeding International Conference on Religion, Science and Education (2026) 5, 159-164 
 

 

 

 

Copyright: © 2026 by the authors. This article is an open access article distributed under a CC BY license. 

ISSN 2829-3355| EISSN 2828-8467 

Theology Of Innovation: Faith-Based Paradigms For 

Rehumanizing Scientific And Educational Progress 
 

Sherli Ananda Calista1 

1Education Department, Faculty of Islamic Education Management, STAI AL-Amanah AL-Gontory, 

 Jl. Mujahidin 2 Pondok Aren, Banten 15228, Indonesia. Tel. +62-812-1198-537.   

 

Corresponding author 
1sherliananda290@gmail.com 

 

 

Abstract: In the accelerating age of digital transformation, innovation has often been pursued as a purely technical or economic 

endeavor—detached from its moral and spiritual foundations. This paper proposes a theology of innovation as a faith-based 

paradigm to rehumanize educational progress and institutional leadership. Drawing upon Qur’anic ethics, particularly the 

principle of khair al-ummah (the best community that enjoins good and prevents harm), this conceptual study reinterprets 

innovation as a divine mandate rooted in amanah (trust) and ‘ilm (knowledge). The research employs a qualitative conceptual 

approach with content analysis of classical and contemporary Islamic scholarship, including Quraish Shihab’s Tafsir Al-

Mishbah, to construct an integrative framework that bridges theology, ethics, and future-oriented educational management. 

The findings indicate that when innovation is guided by tawhidic values, it becomes not merely a tool of advancement but a 

process of moral cultivation and communal responsibility. This paper argues that reintroducing theological consciousness into 

educational leadership and policy can humanize institutions, enhance ethical governance, and restore the spiritual purpose of 

education. The study concludes with implications for reconstructing curricula and management practices in Islamic 

educational institutions toward spiritually sustainable development. 
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Introduction 

 

Innovation has become one of the most celebrated 

imperatives of the twenty-first century, particularly 

within education and scientific development. The 

rapid acceleration of digital transformation has 

reshaped how institutions operate, learn, and define 

progress. However, this acceleration has also 

produced new tensions: innovation is frequently 

reduced to technological efficiency or economic 

competitiveness, while its ethical, spiritual, and 

human dimensions remain neglected. Scholars 

increasingly warn that innovation without a moral 

compass can deepen social fragmentation, 

instrumentalize learners, and distance institutions 

from their humanizing purposes (Nasr 1996; Sardar 

2015). In the educational context, this manifests in 

practices that privilege performance metrics over 

character, mechanistic solutions over wisdom, and 

growth imperatives over moral responsibility. 

Within Islamic educational discourse, such 

concerns are not new. Classical Islamic scholarship 

consistently frames knowledge (‘ilm) and human 

creativity as sacred trusts (amanah) that must 

cultivate both personal virtue and communal 

welfare. The Qur’an repeatedly emphasizes that 

knowledge is intertwined with moral discernment 

(QS 2:269), responsibility (QS 33:72), and becoming 

khair al-ummah—a community that enjoins good and 

prevents harm (QS 3:110). Yet contemporary 

educational leadership rarely integrates these 

Qur’anic ethical foundations into the modern 

discourse of innovation. Educational leaders often 

adopt secular frameworks that emphasize strategic 

planning, quality assurance, and digital 

transformation while overlooking the theological 
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anthropology that historically shaped Islamic 

scholarly traditions (Al-Attas 1993; Shihab 2002). 

Previous studies have explored Islamic 

perspectives on leadership, morality, or ethics in 

general, and other studies have analyzed innovation 

within educational management. However, these 

two bodies of knowledge remain largely 

disconnected. Research on innovation tends to focus 

on organizational performance, technology 

adoption, or change management (Hallinger 2011), 

while research on Islamic educational ethics 

highlights values, spirituality, and character 

formation without addressing innovation as a 

structured conceptual mandate. Very few scholars 

attempt to position innovation itself as an inherently 

theological process—rooted not only in human 

creativity but in a tawhidic worldview that aligns 

institutional growth with divine purpose (Rahman 

1982; Nasr 2010). This gap suggests a need for a 

theological framework that rehumanizes innovation 

and connects it meaningfully to Islamic educational 

leadership. 

The concept of a “theology of innovation” in this 

paper emerges from this lacuna. It proposes that 

innovation is not merely a technique but a moral-

spiritual orientation grounded in Qur’anic ethics. 

Within this perspective, amanah shapes the ethical 

responsibility of educational leaders to ensure that 

innovation serves the dignity of learners; ‘ilm 

provides the epistemic foundation that links 

knowledge with wisdom and foresight; and the 

tawhidic worldview situates all institutional 

practices within a unified moral order. By 

integrating these principles, innovation becomes a 

process of cultivating humanity rather than 

accelerating technical advancement alone. This 

perspective resonates with contemporary calls to re-

center education around holistic human 

development, compassion, and social justice 

(Noddings 2013), while grounding such calls firmly 

within Islamic intellectual tradition. 

Bridging theology with educational 

management further strengthens this argument. 

Modern leadership theories—such as learning-

centered leadership, moral leadership, and 

transformative leadership—acknowledge that 

institutions require ethical frameworks to navigate 

complex change (Bush 2020). Yet these theories 

often lack a spiritual dimension that can deepen 

ethical grounding and offer transcendent purpose. 

Integrating Qur’anic ethics into innovation provides 

a more holistic model for Islamic educational 

institutions, enabling leaders to design curricula, 

policies, and organizational practices that are both 

future-oriented and spiritually anchored. This faith-

based paradigm contributes not only to the internal 

culture of institutions but also to the broader project 

of rehumanizing scientific and educational 

progress. 

Given these discussions, this study addresses the 

need for conceptual clarity and an integrative 

framework that connects theology, ethics, and 

innovation in Islamic educational leadership. The 

aim of this research is to reinterpret innovation as a 

theological mandate rooted in Qur’anic ethics; to 

construct a faith-based conceptual framework for 

guiding educational leadership and institutional 

transformation; and to propose implications for 

rehumanizing scientific and educational progress in 

contemporary Islamic educational settings. 

 

 

Materials and Methods 

 

Study area 

This research is conceptual in nature and does not 

involve a physical study area or field investigation. 

Therefore, this section is not applicable to this study. 

The analysis is conducted through textual 

examination of Islamic theological sources, classical 

and contemporary scholarship, and academic 

literature on educational leadership and innovation. 

 

Procedures 

Conceptual Research Design 

This study employs a qualitative conceptual 

approach, which is commonly used to develop 

theoretical frameworks by synthesizing literature, 

philosophical insights, and thematic categories 

(Snyder 2019). Rather than collecting empirical data, 

this method analyzes existing knowledge to 

generate new conceptual interpretations. 

Sources of Data 

The primary sources include: 

1. Qur’anic verses related to amanah, ‘ilm, 

tawhid, and khair al-ummah, interpreted 

through authoritative exegesis such as Tafsir 

Al-Mishbah (Shihab 2002). 
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2. Classical Islamic scholarship on ethics, 

knowledge, and human responsibility (Al-

Attas 1993; Rahman 1982). 

3. Contemporary Islamic thought engaging 

spirituality, modernity, and moral 

consciousness (Nasr 1996, 2010; Sardar 

2015). 

4. Educational leadership and innovation 

literature, including theories of moral, 

learning-centered, and transformative 

leadership (Hallinger 2011; Bush 2020). 

These sources were selected based on relevance, 

credibility, and their contribution to constructing a 

theological understanding of innovation. 

Literature Identification Process 

The literature was gathered through systematic 

keyword searches using terms such as “Qur’anic 

ethics,” “Islamic educational leadership,” 

“innovation in education,” “theology of 

knowledge,” and “tawhidic worldview.” Works 

were included if they provided conceptual, 

theological, or ethical insights relevant to the aim of 

integrating faith-based values into educational 

innovation. 

 

Data analysis 

Data were analyzed using qualitative content 

analysis. The analysis proceeded in three steps: 

1. Theme Identification: Extracting key 

concepts from Qur’anic ethics—such as 

amanah, ‘ilm, tawhid, and communal 

responsibility—and identifying parallel 

themes in educational leadership theories. 

2. Thematic Categorization: Grouping 

literature into conceptual categories (e.g., 

ethical foundations of innovation, 

spirituality in education, Islamic views on 

responsibility and knowledge). 

3. Conceptual Synthesis: Integrating insights 

from Islamic theology with modern 

educational leadership frameworks to 

construct a unified model of a “theology of 

innovation.” This synthesis follows the 

approach of conceptual theory-building, 

where ideas are refined to generate new 

perspectives and implications (Okoli 2015). 

This methodology enables the construction of a 

faith-based paradigm for rehumanizing innovation 

by grounding it in theological and ethical principles. 

 

 

Results and Discussion 

 

Results and Discussion should be written as a series 

of connecting sentences, however, for manuscript 

with long discussion should be divided into 

subtitles. Results should be clear and concise. 

 

Reinterpreting Innovation Through Qur’anic 

Ethics  

Innovation in contemporary educational discourse 

is often framed as a technical response to global 

competitiveness, efficiency, and institutional 

transformation. However, the Qur’anic worldview 

situates human action—including innovation—

within a divine moral order guided by tawhid, 

amanah, ‘ilm, and the ethical mandate of khair al-

ummah. Reinterpreting innovation through this lens 

reframes it from a mechanistic pursuit to a 

spiritually anchored act of moral responsibility. 

Nasr (1996) argues that modernity’s crisis is rooted 

in the desacralization of knowledge and the 

detachment of scientific development from divine 

consciousness. This critique aligns with Qur’anic 

ethics, which emphasize that human advancement 

must remain within the boundaries of moral 

accountability (Shihab 2002). 

The concept of amanah (Qur’an 33:72) illustrates 

that human agency—including creativity, 

discovery, and problem-solving—is entrusted by 

God. Fazlur Rahman (1982) describes amanah as a 

moral-spiritual burden that requires humans to 

cultivate knowledge ethically and use it for the good 

of society. This resonates with the principle of khair 

al-ummah (Qur’an 3:110), which positions the 

Muslim community as a moral exemplar committed 

to enjoining good and preventing harm. When 

innovation is grounded in this value, its orientation 

automatically shifts from profit-driven competition 

to communal uplift and ethical progress. 

Furthermore, ‘ilm (knowledge) in Islam is not 

merely intellectual but also ethical, integrative, and 

purposeful (Al-Attas 1993). Thus, innovation 

derived from true knowledge should cultivate 
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human dignity, compassion, and justice. This 

contrasts with much of today’s digital 

transformation, which often accelerates 

dehumanization—fragmented attention, loss of 

communal bonds, and mechanistic educational 

practices. Sardar (2015) warns that technological 

innovation without ethical compass can easily 

perpetuate inequality and diminish human 

meaning. 

By interpreting innovation through Qur’anic 

ethics, this study argues that innovation is not 

neutral; it is a moral act that must be guided by 

spiritual consciousness. The “result” of this 

conceptual reinterpretation is a paradigm where 

innovation becomes a theological practice: a pursuit 

of goodness rooted in divine trust and communal 

responsibility. 

 

Theological Foundations for Ethical Educational 

Leadership 

Educational leadership in Islamic institutions must 

be grounded in a holistic understanding of human 

nature (insaniyyah) and divine purpose. The tawhidic 

worldview offers a comprehensive theological 

foundation for leadership that connects knowledge, 

ethics, spirituality, and social transformation. 

Tawhid emphasizes unity and coherence, implying 

that education must integrate intellectual, moral, 

and spiritual development rather than treating them 

as separate domains (Hashim 2011). 

Hallinger (2011) explains that modern leadership 

models increasingly emphasize values-driven, 

moral, and transformational leadership. These align 

closely with Islamic thought, which prioritizes 

purification of the heart (tazkiyat al-nafs), justice, and 

service. Bush (2020) similarly stresses that ethical 

leadership is central to sustainable educational 

institutions, suggesting that leaders must embody 

integrity and relational ethics. 

Islamic theology deepens this discourse by 

introducing qalb-centric leadership—the idea that 

decision-making is rooted in moral consciousness 

cultivated in the heart. Nasr (2010) describes the 

heart (qalb) as the seat of intelligence and spiritual 

perception. This implies that innovation led by 

spiritually mature leaders will naturally avoid 

harm, injustice, and exploitation. 

Thus, the “discussion” component reveals that 

theological foundations strengthen leadership by 

embedding it in a divine moral framework. This 

elevates educational leadership beyond managerial 

efficiency into a vocation of spiritual stewardship. 

When leaders operate from tawhidic ethics, 

innovation becomes a compassionate, human-

centered process. 

 

Innovation as a Process of Rehumanization 

In the context of rapid digitalization, education 

faces a growing tension between technological 

efficiency and human dignity. While technology 

offers unprecedented access and speed, it can also 

diminish relationality, empathy, and meaningful 

learning. This study proposes that a theology of 

innovation functions as a corrective—rehumanizing 

educational progress by restoring moral-spiritual 

purpose.  

Sardar (2015) argues that Islamic civilization 

historically fostered innovation that was integrative, 

holistic, and ethically anchored. Unlike modern 

models of disruption that prioritize novelty over 

wellbeing, classical Islamic innovation sought 

maslahah (public good) and avoided mafsadah 

(harm). Integrating these principles into 

contemporary educational innovation ensures that 

changes do not sacrifice humanity for technological 

speed. 

From a theological perspective, rahmah 

(compassion) and hikmah (wisdom) become 

essential parameters for evaluating innovation. As 

Shihab (2002) notes, rahmah is the overarching 

value of divine revelation, shaping human 

interactions, knowledge, and institutions. 

Therefore, an innovation that dehumanizes 

learners—by over-mechanizing instruction or 

reducing students to data points—contradicts 

Islamic ethics. 

Transforming innovation into rehumanization 

requires a shift in orientation: 

● from efficiency → to meaning 

● from automation → to cultivation of character 

● from performance metrics → to holistic human 

growth 

● from competition → to communal wellbeing 

This conceptual synthesis suggests that 

innovation grounded in theology does not reject 

technology; rather, it disciplines and humanizes it. 

The result is a framework where progress is 

measured not only by speed or output but by its 
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alignment with divine values and human 

flourishing. 

 

Implications for Islamic Educational Management 

The theological reinterpretation of innovation 

carries significant implications for the management 

of Islamic educational institutions. First, curriculum 

design must integrate ethical-spiritual values with 

contemporary knowledge. A tawhidic curriculum 

cultivates both intellectual excellence and moral 

responsibility, preparing students to innovate with 

consciousness and compassion (Hashim & Abdul 

Rahman 2014). 

Second, decision-making frameworks within 

schools must adopt ethical governance as a 

structural principle. Leaders should evaluate 

innovations—technological tools, pedagogical 

shifts, institutional reforms—through the lens of 

maslahah, amanah, and communal impact. Bush 

(2020) notes that ethical governance strengthens 

trust, sustainability, and institutional resilience. 

Third, teacher development must include 

spiritual competencies such as reflective practice, 

emotional intelligence, and moral discernment. 

These qualities enable teachers to innovate without 

losing sight of human dignity. 

Fourth, institutional culture should promote 

accountability rooted in divine consciousness. This 

aligns institutional progress with spiritual purpose, 

ensuring that innovation remains human-centered 

and morally grounded. 

Finally, this study proposes a conceptual 

framework for faith-based innovation (Figure 1), 

integrating Qur’anic ethics, theological principles, 

and leadership models into a unified paradigm. 

This model assists researchers and practitioners in 

understanding how theological values can 

operationalize ethical innovation in education. 

 
Figure 1. Conceptual framework of the Theology of 

Innovation model, illustrating the integration of 

Qur’anic ethics, theological principles, and 

leadership values. 

 

Discussion 

Thorough discussion represents the causal effect 

mainly explains for why and how the results of the 

research were taken place, and do not only re-

express the mentioned results in the form of 

sentences, not repeat them. 

 

 

Conclusions 

 

This study demonstrates that innovation in 

education cannot be separated from its moral and 

theological foundations. By grounding innovation 

in Qur’anic ethics—particularly the principles of 

tawhid, amanah, ‘ilm, and khair al-ummah—this 

research repositions innovation as a form of ethical 

stewardship rather than a purely technical 

endeavor. The integration of classical and 

contemporary Islamic scholarship with modern 

leadership theories reveals that spiritually informed 

innovation offers a pathway for rehumanizing 

educational progress, countering the dehumanizing 

tendencies of rapid technological change. The 
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proposed conceptual framework highlights how 

Islamic theological values can guide ethical 

decision-making, strengthen institutional 

governance, and cultivate compassionate, future-

oriented leaders. Ultimately, a theology of 

innovation provides a holistic paradigm for 

developing educational institutions that are not 

only effective but also morally grounded and 

spiritually purposeful. 
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